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PROPOSED 2020 GRADUATE PREPARATION STANDARDS 1 

 2 

The NASP Standards for Graduate Preparation of School Psychologists are designed to 3 

be used with the NASP Standards for the Credentialing of School Psychologists, Model for 4 

Comprehensive and Integrated School Psychological Services, and Principles for Professional 5 

Ethics to provide a unified set of national principles that guide graduate education, 6 

credentialing, professional practices, and ethical behavior of effective school psychologists. 7 

These NASP policy documents are intended to define contemporary school psychology; 8 

promote school psychologists’ services for children, families, and schools; and provide a 9 

foundation for the future of school psychology. These NASP policy documents are used to 10 

communicate NASP’s positions and advocate for qualifications and practices of school 11 

psychologists with stakeholders, policy makers, and other professional groups at the national, 12 

state, and local levels. 13 

 14 

The NASP Standards for Graduate Preparation of School Psychologists contribute to the 15 

development of effective school psychology services by identifying critical graduate education 16 

experiences and competencies needed by candidates preparing for careers as school 17 

psychologists. Graduate education of school psychologists occurs through specialist level or 18 

doctoral level programs of study in school psychology, as defined in these standards. In addition 19 

to providing guidance to graduate programs, the NASP graduate preparation standards are 20 

intended to serve as a national model that assists state education agencies and other state and 21 

national agencies for establishing standards for school psychologists’ graduate education. It is 22 

important to note that the NASP graduate preparation standards are official policy documents of 23 

the association and, as national guiding principles for graduate preparation, provide statements 24 

about program structure and content that reflect NASP’s expectations for high quality in all 25 

graduate education programs in school psychology. 26 

 27 

The 2020 NASP Standards for Graduate Preparation of School Psychologists includes 28 

four standards that differ slightly from the 2010 version.  Program Standard 1, School 29 

Psychology Program Context/Structure, defines expectations for the structural components of 30 

doctoral and specialist programs, including program mission/goals, curriculum, assessment, 31 

field experience, and faculty.  Program Standard 1 also defines expectations for programs that 32 

offer non-degree, respecialization graduate preparation in school psychology.  Program 33 

Standard 2, Domains of School Psychology Graduate Education and Practice, defines 34 

expectations for knowledge and skills as program learning outcomes.  Program Standard 3, 35 

Supervised Field Experiences in School Psychology focuses primarily on the outcomes 36 

expected of field experiences, with specific requirements for both practicum and internship.  37 

Finally, Program Standard 4, School Psychology Program Support/Resources, defines 38 

expectations for adequate resources available to support the school psychology program and its 39 

faculty and candidates.  Standard 4 reflects NASP’s principles for high quality in all school 40 

psychology programs; however, only programs without accreditation from the Council for the 41 

Accreditation of Educator Preparation (CAEP) must provide responses to show they meet this 42 

standard as a part of the NASP program review and approval/national recognition process. 43 

 44 
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Graduate Preparation Standard I:  School Psychology Program Context/Structure 45 

 46 

Graduate education in school psychology is delivered within the context of a comprehensive 47 

program framework based on clear goals and objectives and a sequential, integrated course of 48 

study in which human diversity is emphasized. Graduate education develops candidates’ strong 49 

affiliation with school psychology, is delivered by qualified faculty, and includes substantial 50 

coursework and supervised field experiences necessary for the preparation of competent school 51 

psychologists whose services positively impact children, families, schools, and other 52 

consumers. A school psychology program may additionally offer non-degree opportunities that 53 

lead to a school psychology credential and are based on the NASP graduate preparation 54 

standards. The following elements are apparent in the school psychology program: 55 

 56 

1.1 The school psychology program is comprehensive, sequential, and experiential and fosters 57 
the development of candidates’ professional identity as a school psychologist, as reflected in the 58 
following:   59 

● Clear identification as a “school psychology program” and communication of a program 60 
framework or model, in which its philosophy/mission is represented in explicit goals and 61 
objectives for school psychology competencies that candidates are expected to attain 62 
and in which human diversity and social justice are embedded. 63 

● An integrated, sequential program of study and supervised field experiences that are 64 
based on the program’s philosophy/mission, goals, and objectives and is consistent 65 
across candidates2, 3.  66 

● Full-time, part-time, and/or alternative types of enrollment that provide multiple and 67 
systematic opportunities through coursework, supervised practices, and other 68 
comprehensive program activities for candidates to develop and encourage an affiliation 69 
with peers, faculty, and the profession. 70 

● While multiple instructional delivery methods (e.g., online, face to face, hybrid) may be 71 
utilized, the program documents that it provides supervision and evaluates candidate 72 
learning outcomes relevant to particular courses and field experiences in a systematic 73 
manner.  74 

● Use of a systematic process to ensure that candidates demonstrate the knowledge and 75 

skills needed for effective school psychology service delivery; the ability to integrate 76 

competencies across the NASP Domains of Professional Practice outlined in Standards 77 

2.1 to 2.10; and show direct, measurable, positive impact on children, families, schools, 78 

and other consumers. 79 

● Use of data from multiple measures, including performance-based evaluation regarding 80 
candidates and program graduates (e.g., employment, licensure/certification, 81 
satisfaction) to improve the quality of the program.   82 

 83 

1.2 The school psychology program includes clinical field experiences (e.g., practica and 84 
internship, see Standard 3: Supervised Field Experiences in School Psychology) that allow 85 
candidates to develop, practice, demonstrate, and reflect upon evidence-based practices in a 86 
graduated manner that increases in complexity.  87 
 88 
Supervised field experiences must include the following:  89 

● Settings relevant to program objectives and the development of candidate 90 
competencies,  91 

● Program oversight to ensure identification and appropriateness of placements, diverse 92 
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activities which address breadth and scope, supervision, and collaboration with the 93 
placement sites and practicum/internship supervisors.  94 

● Collaboration between the school psychology program and placement agencies that 95 
demonstrates a commitment to candidate learning, is consistent with program goals, and 96 
assures development of professional competencies. Additionally, for internship there is 97 
(a) a commitment to a diversified learning experience that includes a variety of 98 
professional roles and functions for the intern to attain professional competencies 99 
through carefully supervised activities; (b) a written agreement that specifies the period 100 
of appointment and any terms of compensation for the intern; (c) similar support services 101 
for the intern as provided to the agency school psychologist(s); (d) provision for the 102 
intern’s participation in continuing professional development activities. 103 

● Structured, specific activities that are consistent with the goals/objectives of the program 104 
and foster the development of competency in advocating for understanding of human 105 
diversity and social justice. Internship is a comprehensive experience with a primary 106 
emphasis on providing breadth and quality of experiences, attainment of comprehensive 107 
school psychology competencies, and integration and application of the full range of 108 
NASP Domains of School Psychology Practice (see Standards 2.1 to 2.10). 109 

● Field experiences are completed for academic credit or are otherwise documented by 110 
the institution with practica preceding and in preparation for internship.  111 

● Internship is a culminating experience in the program’s course of study. Although one or 112 
two advanced seminar classes that correspond to internship requirements may be taken 113 
during internship, foundation and/or practica courses must be completed prior to 114 
internship. Close supervision of candidates by program faculty and qualified field 115 
supervisors. Field-based supervision must be provided on at least a weekly, individual, 116 
face-to-face or synchronous basis, with structured mentoring. For internship, the school 117 
psychology program requires that each intern receive field-based supervision from a 118 
school psychologist holding the appropriate state school psychologist credential for 119 
practice in a school setting (if a portion of the internship is conducted in another setting, 120 
provision of field supervision from a psychologist holding the appropriate state 121 
psychology credential for practice in the internship setting). Internship supervision must 122 
additionally meet the following minimum criteria: an average of at least two hours of 123 
field-based supervision per full-time week or the equivalent for part-time placement.  124 

● Performance-based evaluations that are systematic and designed to ensure that 125 
candidates demonstrate professional work characteristics and attain competencies with 126 
clearly articulated methods to identify and address concerns regarding candidate 127 
performance. Additionally, for internship, evaluations must be comprehensive covering 128 
all NASP Domains of School Psychology Practice, conducted on a formative and 129 
summative basis, and be completed by both program faculty and field-based 130 
supervisors. Evaluation should provide meaningful feedback and ensure candidate 131 
readiness for entry-level professional practice.  132 
 133 

1.3 Graduate preparation in the school psychology program is designed, delivered, and 134 
assessed by highly qualified faculty members who primarily are school psychologists,5 6 as 135 
demonstrated by the following: 136 

● Faculty who are designated specifically as school psychology program faculty members 137 
and total at least three full-time equivalents* (FTEs).  138 

● At least two school psychology program faculty members (including the program 139 
administrator) who hold doctoral degrees with specialization in school psychology and 140 
are actively engaged in school psychology (e.g., possess state and/or national 141 
credentials as school psychologists; have experience as school psychologists; 142 
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participate in professional associations of school psychologists; contribute to research, 143 
scholarly publications, and presentations in school psychology). 144 

● Other school psychology program faculty members, as relevant for the program, who 145 
hold one of the following: 1) a specialist degree in school psychology** and have 146 
significant school-based experience or 2) a doctoral degree in psychology, education, or 147 
closely related disciplines and have formal preparation and expertise to teach/supervise 148 
in the content area they have been assigned in the graduate program.**  149 

● Faculty-to-student ratio of no greater than 1 to 12 in the overall program (regardless of 150 
level of candidate preparation), as well as in courses containing a significant practica 151 
and/or supervision component, and in internship.

7 152 
 153 
* Full-time equivalent (FTE) is 100% of teaching load in the school psychology program or teaching load plus release 154 
time for directing the school psychology program.   155 
**If allowed by the program’s regional accrediting body and institution.  156 
 157 

1.4 SCHOOL PSYCHOLOGY SPECIALIST LEVEL PROGRAMS ONLY: The specialist level 158 
program of study in school psychology consists of the following:  159 
 160 

● A minimum of 3 years of full-time study at the graduate level, or the equivalent, inclusive 161 
of structured field experiences. 162 

● At least 60 graduate semester hours or the equivalent, with at least 54 hours exclusive 163 
of credit for the supervised specialist-level internship experience.8 164 

● The supervised internship experience must be taken for academic credit with a minimum 165 
of 1200 clock hours, including a minimum of 600 hours in a school setting and 166 
completed across one academic year on a full-time basis or two consecutive academic 167 
years on a half-time basis. 168 

● Institutional documentation of school psychology specialist-level program completion 169 
provided to graduates.9, 10 170 

 171 

1.5 SCHOOL PSYCHOLOGY DOCTORAL LEVEL PROGRAMS ONLY: The doctoral level 172 
program of study in school psychology11 consists of the following: 173 

● Greater depth in one or more school psychology competencies described in NASP 174 
Domains of School Psychology Practice, consistent with the philosophy/mission of 175 
doctoral-level preparation12 and reflected in program aims, sequential program of study, 176 
and supervised practice.   177 

● A minimum of 4 years of full-time study including an internship at the graduate level, or 178 
the equivalent if part-time. 179 

● At least 90 graduate semester hours or the equivalent, with at least 78 hours exclusive 180 
of credit for the supervised doctoral internship experience and a terminal doctoral project 181 
(e.g., dissertation)8 182 

● A supervised internship, taken for academic credit with a minimum of 1500 clock hours, 183 
at least 600 hours of which are completed in a school setting unless a prior specialist-184 
level internship in a school setting or 600-hour advanced practica experience in a school 185 
setting prior to internship that provided a comparable experience to a formal specialist-186 
level internship had been completed.  187 

● Institutional documentation of school psychology doctoral-level program completion 188 
provided to graduates.9 189 

1.6 All aspects of human diversity* are recognized as strengths that are valued and respected 190 
throughout the school psychology program and ensued in competencies for candidates, as 191 
reflected in the following: 192 

● The program’s commitment to understanding and responding to human diversity, as 193 
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articulated in the program’s philosophy/mission and goals and objectives for candidate 194 
competencies 195 

● The program’s emphasis on human diversity in all activities, including curriculum; 196 
practica; internship; candidate admissions; candidate assessment; candidate and faculty 197 
demographics/characteristics; faculty activities; as well as other components of the 198 
program. Activities may include recruitment and retention efforts for diverse candidates 199 
and faculty, didactic coursework preparation (e.g., nondiscriminatory assessment with 200 
English Language Learners), field experiences with diverse populations/settings, and 201 
program partnerships with diverse practitioners/schools/communities. 202 

● Use of systematic and comprehensive processes to ensure that candidates acquire 203 
knowledge, skills, and professional work characteristics to promote effective services, 204 
advocacy, and social justice for all children, families, and schools. 205 

  206 
 *Human diversity is broadly defined as it relates to race, ethnicity, gender, gender identification, sexual orientation, 207 
age, socioeconomic status, linguistic differences, ability and intersection of any above.  208 
 209 
1.7 If the school psychology program provides opportunities for non-degree respecialization or 210 
professional retraining13 in school psychology, at a minimum the following should be addressed:  211 

● Systematic evaluation procedures and criteria to grant recognition of candidates’ prior 212 
courses/field experiences and to identify additional graduate courses and experiences 213 
necessary for candidates to demonstrate competencies of professional school 214 
psychologists.2 215 

● An individualized plan of study and supervised field experiences, based on a candidate’s 216 
prior preparation and experiences, that foster the development of professional 217 
competencies/work characteristics and a professional identity as a school psychologist,   218 

● A 1200-hour supervised internship with a minimum of 600 hours specific to school 219 
psychology in a school setting.  Previous relevant, supervised internship experiences 220 
may be considered as meeting a portion of this requirement. 221 

● Use of a systematic process to ensure that candidates demonstrate the knowledge and 222 
skills needed for effective school psychology service delivery; the ability to integrate 223 
competencies across the NASP Domains of Professional Practice outlined in Standards 224 
2.1 to 2.10; and show direct, measurable, positive impact on children, families, schools, 225 
and other consumers. 226 

● Clear distinction between the school psychology degree program and the non-degree 227 
preparation (Respecialization or Professional Retraining) in the Program Handbook, 228 
Program of Study, and other materials. 229 

 230 

 231 

 232 
 233 

Footnotes: 234 

 235 
1.The NASP Standards for Graduate Preparation of School Psychologists also will be a foundation for NASP’s 236 
program review and approval/national recognition procedures for specialist and doctoral level programs in school 237 
psychology. For those programs in units accredited by the Council for the Accreditation of Educator Preparation 238 
(CAEP), NASP serves as one of the specialized professional associations (SPAs) that conducts program reviews as 239 
a part of the CAEP process. CAEP accredits providers (e.g., schools of education), not programs, but does provide 240 
‘‘national recognition’’ status (full or with conditions) to approved programs in CAEP-accredited units. As such, the 241 
NASP Criteria for Graduate Program Review and Approval document will be applied in CAEP reviews 18 months 242 
after the document is approved by CAEP (pending approval by CAEP; approval tentatively scheduled for June 2020). 243 
In order to provide all school psychology programs with access to the NASP review process and potentially to 244 
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national approval/national recognition, NASP also conducts reviews of specialist and doctoral level school psychology 245 
programs that are not in CAEP units and that submit materials for review by NASP on a voluntary basis. The NASP 246 
Criteria for Graduate Program Review and Approval document will be found on the NASP website at 247 
http://www.nasponline.org/.  248 
 249 
2 If the school psychology program grants recognition of prior graduate courses and/or field experiences taken by 250 
candidates before entry into the program, the program applies systematic evaluation procedures and criteria to 251 
ensure equivalency between prior courses/field experiences and program requirements and consistency across 252 
required program coursework and field experiences for candidates.  253 
 254 
3 An integrated, sequential program of study and supervised practice in school psychology is a planned sequence of 255 
related courses and field experiences designed according to the program’s philosophy/mission, goals, and objectives. 256 
Course prerequisites, a required program sequence, and/or similar methods ensure that all candidates complete the 257 
program in a consistent, systematic, sequential manner. In addition to requiring a program of study for candidate 258 
attainment of primary knowledge and skill areas, the program may offer options for specializations or electives in 259 
specific competencies. 260 
 261 
4 Examples of program activities include candidate attendance at program/department seminars; participation with 262 
other candidates and faculty in professional organization meetings; participation in ongoing research, program 263 
development, outreach, or service activities; and similar activities in school psychology that promote candidates’ 264 
professional identity as school psychologists and affiliation with colleagues and faculty. 265 
 266 
5 School psychology program faculty members are those designated for primary teaching, research, service, 267 
advising, supervisory, and/or administrative responsibilities in the program and who participate in comprehensive 268 
program development and mentorship activities, including ongoing decision-making, planning, and evaluation 269 
processes. Program faculty may hold full-time or part-time assignments in the program, but ongoing participation in a 270 
number of comprehensive program activities is a key factor. In contrast, other faculty may contribute to the program 271 
only by teaching a course(s) or by participating in another limited activity(s), for example, on a limited adjunct, 272 
affiliated, or related basis.  273 
 274 
6 Faculty shortages in school psychology programs have been a national concern. School psychology programs are 275 
encouraged to advocate with their administrators and engage in other activities to ensure that Standard 1.3 is 276 
addressed to the greatest extent possible. 277 
 278 
7 The ratio of faculty to candidates consists of full-time program faculty to candidates enrolled full-time and/or a 279 
prorated proportion of part-time program faculty and/or part-time candidates. Interns, as well as candidates working 280 
exclusively on research, theses, or dissertations, may be prorated based on the semester hours enrolled and the 281 
amount of supervision provided by program faculty. 282 
 283 
 284 
8 Graduate semester hours are units of graduate credit based on a semester course schedule. In cases in which a 285 
quarter schedule is used, three quarter hours equals two semester hours. Thus, 90 quarter hours of credit are 286 
essentially equivalent to 60 semester hours. Programs that utilize other credit system (e.g., trimester credits, unit 287 
credits) provide candidates with institution policy regarding their equivalency to a semester hour system. 288 
 289 
9 Institutional documentation of program completion is ‘‘official’’ documentation provided by the higher education 290 
institution (or by a unit of the institution) that an individual has completed the entire required course of study in the 291 
school psychology program at the specialist or doctoral level, including the internship. Institutional documentation is 292 
typically in the form of a degree or diploma, certificate of advanced graduate studies, transcript notation indicating 293 
program completion, or similar official documentation of completion of the entire school psychology program. 294 
 295 
10 Various types of institutional documentation may be used to recognize ‘‘specialist level’’ program completion in 296 
school psychology, defined as a program consisting of a minimum of 60 graduate semester hours or the equivalent 297 
and including the internship. The following are examples of institutional documentation of specialist level program 298 



7 
 

completion: master’s degree requiring 60+ semester hours; master’s degree plus certificate of advanced study (e.g., 299 
CAS, CAGS) totaling 60+ semester hours; Educational Specialist (EdS) or Psychology Specialist (PsyS) degree 300 
requiring 60+ semester hours, etc. 301 
 302 
11 Programs are encouraged to provide opportunities for doctoral study for practicing school psychologists and, to 303 
the greatest extent possible within the program’s objectives and course of study, credit for prior graduate preparation. 304 
 305 
12 Doctoral programs typically are characterized by advanced competencies in research, and the program may 306 
identify additional competencies that address the specific philosophy/mission, goals, and objectives of its doctoral 307 
program of study (e.g., greater depth in one or more domains described in NASP Domains of School Psychology 308 
Practice, a practice specialization, supervision or leadership competency, preparation for specialized roles or settings 309 
such as research or graduate instruction). 310 
 311 
13 Respecialization in school psychology is for candidates who hold a graduate degree in another area of applied 312 
psychology (e.g., Clinical or Counseling Psychology).  Professional retraining is for candidates who hold a graduate 313 
degree in a related field (e.g., Special Education, School Counseling, or School Social Work). 314 

 315 

Guiding Statement on Certification/Licensure Only Respecialization or Professional 316 

Retraining Plans of Study offered by NASP-approved Programs 317 

 NASP believes that its Graduate Preparation Standards represent entry‐ level preparation 318 

criteria for school psychologists. NASP also recognizes that completers of graduate programs in 319 

related fields/disciplines (e.g., school counseling, special education, education, social work) or 320 

areas of psychology (e.g., clinical, counseling) may at some point in their career decide to seek 321 

licensure or certification in school psychology. In such cases, the program’s higher education 322 

institution does not award a degree, yet would support state licensing/credentialing 323 

requirements through a respecialization or professional retraining plan of study, which is 324 

addressed in both Graduate Preparation and Credentialing standards. 325 

 326 

Graduate preparation programs are encouraged to collaborate with SEAs, LEAs, and/or the 327 

State School Psychology Professional Association to design a process for respecialization as a 328 

school psychologist.  NASP-approved or accredited school psychology preparation programs, in 329 

collaboration with or approval from the SEA, may also independently develop respecialization or 330 

professional retraining plan of study.  School Psychology programs and institutions are 331 

encouraged to consider the impact of offering respecialization or professional retraining 332 

opportunities on their existing degree program.    333 

 334 

The NASP Program Accreditation Board does not provide approval of respecialization or 335 

professional retraining plans of study. 336 

 337 

Faculty to Student Ratios 338 

Because there are resource demands associated with higher enrollments, students enrolled in a 339 

program’s respecialization or professional retraining plan of study must be factored in to the 340 

full‐ time equivalent (FTE) candidate to faculty ratio for programs with or seeking NASP-341 

approval.  High enrollments in non-degree graduate preparation options without appropriate 342 

faculty support and resources could result in a program not meeting NASP Graduate 343 

Preparation Standards. 344 

 345 
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 346 

Eligible Candidates for Respecialization 347 

Respecialization in school psychology is for candidates who hold a graduate degree in 348 
another area of applied psychology (e.g., Clinical or Counseling Psychology). Professional 349 
retraining is for candidates who hold a graduate degree in a related field (e.g., Special 350 
Education, School Counseling, or School Social Work). 351 
 352 

Determining A Candidate’s Plan of Study  353 

Program faculty should structure the requirements a candidate’s respecialization or professional 354 

retraining plan to meet, at a minimum, the established criteria for obtaining the school 355 

psychology credential offered within the state and necessary levels of competency in the NASP 356 

Domains of Professional Practice. A review of candidate transcripts and syllabi, supervised field 357 

experiences, professional experiences and professional development should be conducted by 358 

the approved/accredited school psychology graduate preparation program to determine 359 

competencies and deficiencies as compared to the NASP Graduate Preparation Standards for 360 

respecialization (see NASP Graduate Preparation Standard 1.7).1 A unique plan of study should 361 

be determined for each candidate.  362 

 363 

Candidates participating in a respecialization or professional retraining plan of study must also 364 
meet all other state requirements for credentialing in school psychology (e.g., passage of the 365 
required state or national exams, background check, etc.) 366 

 367 

In addition, programs should clearly explain their requirements in all program materials made 368 

available to prospective students 369 

 370 

Supervised Clinical Experiences 371 

Candidates must show evidence of a 1200-hour supervised internship with a minimum of 600 372 
hours specific to school psychology in a school setting. Previous relevant, supervised internship 373 
experiences may be considered as meeting a portion of this requirement.  374 
  375 

Recommendations for Credentialing 376 

Program faculty should develop policies for recommending respecialization or professional 377 

retraining candidates for credentialing that fairly and accurately recognizes the coursework and 378 

field experiences, including internship and documents the attainment of school psychological 379 

practice competencies for initial credentialing. Successful completion of such a plan of study 380 

should result in candidate endorsement by the collaborative partnership and/or approved or 381 

accredited school psychology graduate preparation program as having successfully met 382 

requirements for state certification/licensure in school psychology. Programs are encouraged to 383 

inform candidates that complete a respecialization or professional retraining plan (non-degree) 384 

of the need to pursue the NCSP credential through the application process as a Graduate of a 385 

Non-NASP Approved Program.  386 

 387 

 388 

 389 
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Program Standard II: Standards and Elements will be inserted from the Practice Model 390 

once revisions are complete. 391 

 392 

Program Standard III: Supervised Field Experiences in School Psychology 393 

 394 

The program assures that all candidates complete supervised and sequenced practica and 395 

internship experiences consistent with program goals and objectives and NASP Graduate 396 

Preparation Standard 1. Specific competency outcomes are clearly articulated for each field 397 

experience. Practica outcome measures focus on distinct knowledge, skills, and professional 398 

work characteristics, and do not necessarily address all NASP Domains of Professional Practice 399 

(i.e., the NASP Practice Model) as specified in Standard II. Internship outcome measures 400 

comprehensively assess all NASP Domains and their integration. The ultimate goal of field 401 

experiences is to produce candidates who demonstrate the professional competencies needed 402 

to effectively deliver school psychological services to children, families, and schools. These are 403 

expected to be consistent with the NASP Graduate Preparation Standards and demonstrate a 404 

direct, measurable, positive impact on children, families, schools and/or school personnel. 405 

 406 

The following components are apparent in the school psychology program: 407 

 408 

3.1  Practica activities should be based on program goals and NASP Graduate Preparation 409 

Standards. At a minimum, activities must include opportunities to build professional 410 

competencies in a) data-based decision making, including psychoeducational assessment with 411 

recommendations; b) the design, implementation, and evaluation of services that support 412 

cognitive and academic skills; and c) the design, implementation, and evaluation of services that 413 

support socialization, behavioral and mental health, and emotional well-being (e.g., counseling, 414 

behavior analysis and intervention, social-emotional learning). The services can be 415 

implemented at the individual, class-wide and/or systems level.  Practica experiences may 416 

include other professional competency development based on graduate program goals.  417 

 418 

3.2  The assessment of practica outcomes must include a formal evaluation process of all 419 

candidates conducted by field supervisors and/or program faculty. Such assessment is 420 

expected to focus on specific competencies and professional work characteristics and be based 421 

on observations and/or other evaluation methods (practica experiences do not need to 422 

comprehensively address all NASP Graduate Preparation Standards). The evaluation criteria or 423 

benchmark is expected to be relevant to the professional developmental stage of the candidate 424 

at the particular level of the practica.    425 

 426 

3.3  Internship is a commitment to a diversified learning experience that includes a variety of 427 

professional roles and functions for the intern to attain professional competencies through 428 

carefully supervised activities. Internship experiences comprehensively address all NASP 429 

Domains of School Psychology Practice.  430 

 431 

3.4  The assessment of internship outcomes includes formative and summative performance-432 

based evaluations of interns completed by program faculty and field-based supervisors that are 433 
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systematic and comprehensive and ensure that interns attain the competencies and 434 

demonstrate the professional work characteristics needed for effective practice as early-435 

practitioner, independent school psychologists. It is expected that the intern evaluation covers 436 

all NASP Domains of School Psychology Practice. 437 

 438 

3.5  As part of the outcome assessment of applied experience, candidates must demonstrate 439 

direct, measurable, positive impact on those they serve. During advanced practica and 440 

internship, candidates must provide evidence of services that result in positive impact on P-12 441 

student(s) in the form of two case studies, one of which can be completed during advanced 442 

practica. One case study must have a primary focus on academic/cognitive skills; and another 443 

with a primary focus on social and emotional functioning or mental and behavioral health. Case 444 

studies are evaluated by program faculty to assess candidate impact on P-12 students and/or 445 

schools. 446 

 447 

 448 

 449 

Program Standard IV.  School Psychology Program Support/Resources 450 

 451 

Adequate resources are available to support the school psychology program and its faculty and 452 

candidates. Such resources are needed to ensure accomplishment of program goals and 453 
objectives and candidates’ attainment of competencies needed for effective school psychology 454 
services that positively impact children, families, schools and/or school personnel, and 455 
communities. 456 
 457 
The following elements are apparent in the school psychology program: 458 
 459 
4.1 The school psychology program is located in an institution that is accredited, without 460 
probation or an equivalent status, by the appropriate institutional regional accrediting agency 461 
recognized by the U.S. Department of Education. 462 
 463 

4.2 The school psychology program faculty members are assured adequate professional time 464 
for program responsibilities, including the following: 465 
 466 

● Faculty loads that take into account instruction, program administration, supervision, 467 
research/scholarship, advising, service, candidate assessment, and other activities 468 
associated with graduate-level school psychology program faculty responsibilities. 469 

 470 
● Faculty teaching and supervision loads that typically are no greater than 75% of that 471 

typically assigned to faculty who teach primarily undergraduate courses. 472 
 473 

● At least 25% reassigned or released time for the program administrator for administrative 474 
duties related to the school psychology program. 475 

 476 
4.3 The school psychology program ensures adequate candidate support from and interaction 477 
with school psychology program faculty members through the following: 478 
 479 

● Extensive, intensive, and individualized faculty advisement, supervision, and mentoring 480 
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of candidates during all components of coursework, practica, internships, and other 481 
program activities that are available from and provided primarily by school psychology 482 
program faculty members, as defined in Standard 1.3. 483 

 484 
● Ongoing and comprehensive program development and evaluation, instruction, candidate 485 

assessment, and other program activities that are available from and provided primarily 486 
by school psychology program faculty members, as defined in Standard 1.3. 487 

 488 

● A ratio of no greater than 1:12 school psychology faculty FTE to school psychology 489 
candidate FTE in the overall program (regardless of level of training), as well as in 490 
courses that involve significant practica and/or supervision, and internship. 491 

 492 
4.4 The school psychology program faculty receive support for ongoing learning and 493 

professional experiences relevant to graduate preparation responsibilities, including the 494 

following: 495 

● Involvement in school psychology, including access to professional organizations, 496 

research/scholarship, and/or professional service activities 497 

 498 

● Continuing professional development and related activities important to maintaining and 499 

enhancing knowledge, skills, and contributions to school psychology. 500 

 501 

4.5 Arrangements are made by the program to provide adequate resources (e.g., tests, 502 
academic intervention materials, social and emotional intervention materials, technology, etc.) 503 
needed to teach, learn, and practice school psychology. 504 
 505 
4.6 The institution provides adequate access to library and technology resources. 506 


